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Abstract: Since the beginning of the 21st century, blended learning has attracted the attention of scholars. With the
influence of the epidemic in the past three years, it is imperative to explore how to apply blended learning to stimulate
the impact of the integration of online and offline education in order to achieve the ultimate goal of promoting students’
development. In the foreign language departments of universities in ethnic areas of China, it is significant to conduct
teaching practice of the blended teaching model for the course of Integrated English, which occupies a large proportion
of the English major curriculum and plays a pivotal role in improving English majors’ language proficiency and cultural
literacy. This paper explains the exploration of the blended teaching model in Integrated English in one Chinese
independent college in the Inner Mongolia Autonomous Region from two perspectives: the overall design and the
analysis of the application of Integrated English I and II. This study collected data from questionnaires, interviews, and
teachers’ logs in order to investigate the effect of Integrated English based on the blended teaching model. The analysis
of the results indicates that the application of the blended teaching model in Integrated English I and II is conducive to
cultivating students’ learning habits, improving their language skills, learning ability, and cultural awareness.
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Introduction

In 21% century, online education is a popular trend and blended learning is an approach that provides innovative
educational solutions through an effective mix of traditional classroom teaching with mobile learning and online
activities for teachers, trainers and students(!l. After the outbreak of the COVID 19 epidemic, it is still necessary and
vital for researchers from higher institutions to analyze how to reorganize and carry out teaching practice with the
advantages of both traditional face-to-face classroom teaching and technology-based E-learning teaching!?l. And the
Ministry of Education explicitly requires teachers to build and use MOOC and SPOC to transform and expand teaching
content using high-quality online educational resources and to implement the blended teaching model in classesPl. In
order to better adapt to the relevant requirements of blended teaching in the Internet era, the focus of the reform of
Integrated English courses and the teaching in the independent college is to take the initiative to meet the challenges
brought by the late epidemic and strengthen the integration of teaching contents and the blended teaching model, which
could further highlight the subjectivity of students in the process of English learning status, especially for students in
ethnic minority areas.

Literature Review

In recent years, in terms of blended teaching research, Thai found that the teaching model has a positive impact on
students’ self-efficacy and learning motivation!®l. Ellis explored blended teaching design and the students’ learning
output in other countriesPl. Wu Yingying proposed the framework of teaching and learning process based on blended
teaching modell®. In addition, regarding blended teaching and learning in college English, the study of Li Wuxiang
focused on the design and application of college English on online learning platforms!”. Wang introduced the design
and practice of the blended teaching model of spoc + small classroom!®!. As for the relevant research of the course of
Integrated English, Jiang Shiqian explored this course based on certain platforms of the application Vocational Higher
Education Institution®. Wang Xian proposed the design of comprehensive English based on SPOC in Academic
Higher Education Institution!!%l,

At present, the relevant research on Integrated English mainly focused on the application of the Integrated
English course under the guidance of certain theory as well as the analysis of teaching materials and teacher training in
Academic Higher Education Institutions or Vocational Higher Education Institutions. In addition, the studies on
blended teaching, in terms of research contents and perspectives, are mostly about the model construction and its effect
on students’ learning. What’s more, most studies on blended teaching model have been carried out in the course of
college English for non-English majors. So far there is a relatively small body of literature that is concerned with
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blended teaching model in Integrated English for English majors in Independent Institutions, which is necessary for
further research.

Description of the study area:

This study focuses on the design and analysis on the application of Integrated English courses. Integrated English
I to IIIV are a series of four courses designed to promote English language proficiency at undergraduate level for
English majors. They concentrate on the training of students’ reading and writing abilities on the basis of listening and
speaking. The textbooks chosen for the courses systematically are Modern College English Intensive Reading,
published by the Foreign Language Teaching and Research Press and edited by Professor Yang Limin, which won the
second prize of Chinese National Excellent Textbook (Higher Education) in 2021. The series of textbooks adhere to the
educational philosophy of “By Chinese, of Chinese and for Chinese”. They cover a large number of original texts
showing rhetorical features and cultural varieties with a lot of vocabulary, grammar, listening, speaking, reading,
writing and translation exercises and more exercises for intensive skills training with the aim of consolidating and
extending students’ command of English grammar, vocabulary and translation strategies, their ability of developing an
essay, preparing them for TEM 4.

Up till now, the design and implementation of Integrated English I and II have been completed based on blended
teaching model under the influence of the outbreak of the COVID 19 epidemic so this study pays special attention to
the analysis on the application of the blended teaching model for Integrated English I and II.

The Overall Construction of Integrated English Courses Based on Blended Teaching Model

The following is an introduction to the overall construction of the blended teaching model in Integrated English I to
IIIV from two dimensions: horizontal and vertical. The horizontal dimension is generously built around the online and
offline hybrid courses. The online part focuses on increasing the knowledge of English language and the expansion of
Chinese and western culture while the offline courses emphasize language practice, intensifying the learning efficiency
of what the students learn online by organizing many activities, such as inter-class, cross-class, inter-department and
inter-campus activities. And the outstanding students are encouraged to participate in departmental, inter-college and
even regional and national college competitions so as to help them learn through competitions, promote learning by
thinking and doing and set good examples for others as well. The online and offline hybrid classrooms promote the
integration of resources and the integration of different teaching methods, such as task teaching method, holistic
language teaching method, communicative teaching method, product-oriented approach and so on, to promote students
efficient learning.

For the vertical dimension, the blended teaching model of Integrated English I, II, III and IIIV would be carried out
primarily in the form of flipped classroom throughout four semesters in an orderly way, with the design of “Chinese
and western culture micro-lectures” and other cultural extensions related to the content of the texts, and the content of
online language knowledge in accordance with the learning objectives students should achieve. The flipped classroom
is a simple strategy for providing learning resources such as articles, prerecorded videos and internet links before the
class. The online classroom time is then used to deepen understanding through discussion with faculty and peerst!!l.
The aim of the arrangement is to improve students’ language proficiency systematically, to develop their cooperative
and creative ability and to enhance their cross-cultural awareness which will help students prepare them for their future
studies and successful entry into society.

Student assessment is one of the important methods of the evaluation process in the education system('?!. As for the
evaluation process, besides the student evaluation profile mechanism, the multiple assessment indicators applied in the
course include: online unit quiz + homework (10%), class report + pre-class test (10%), offline unit test (20%) and
final exam (60%), which could make the assessment and evaluation mechanism more objective, reliable and
comprehensive. In addition to the final exam, the standards of students’ evaluation also take into account of the test on
online platform and the performance in the flipped classroom and the mid-term test which involves some questions to
test their ability of Chinese cultural expression.

B

Research Content and Methodology
This part introduces the specific design of teaching activities applied in Integrated English I and II based on the
blended teaching model in this independent college as well as the research methods used in this study.
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As Fig. 1 shown above, the online resources before class mainly adopt the online courses of Integrated English I
and II on the platform of China University Curriculum, and the “Chinese and western culture micro-lectures” and other
materials are presented on the platform of Chaoxing learning APP with online communication and online self-tests
designed for important parts. Furthermore, the key contents of the online resources are fully communicated between
teachers and students in the form of flipped classroom offline. To be specific, the offline classes consist of pre-class
tests, student reports, group discussions, teacher explanation and student-teacher interactions. By doing so, students can
understand their learning results based on their question completion, review and consolidate the knowledge after class.
Then, the teachers organize activities and guide the students to present or solve problems so as to understand the
internal relationship between the fragmented knowledge logically. Students report or discuss in small groups and do
the presentation in class, analyzing different problems from a variety of perspectives. In order to improve the quality
of English majors’ language output, various activities have been organized after class so that the online resources can
be used in a scientific way to assist students to produce high-quality language output.

The study mainly used questionnaire and interview to collect quantitative data to do the analysis. Specifically
speaking, it was carried out by using questionnaire for students, interview for teachers and students as well as teachers’
logs in order to investigate the effect of the Integrated English I and II under the blended teaching model. Six teachers
applied blended teaching model in Integrated English I and II, while 238 students used the online and offline teaching
resources designed in the survey. First of all, as for the research methods, the questionnaire contains 16 objective
questions and one subjective question. Questions 1 to 5 are about the students’ attitude toward blended learning,
teacher-student and student-student communication and interaction. 6-8 questions are related to how students view the
changes on their roles, learning strategies and language proficiency, while 9-12 questions are designed to know the
degree of their satisfaction with the lesson plans, the evaluation of the activities and materials online. Questions 13 to
16 take a close look at how students rate their own independent learning ability under the blended teaching model, and
the last subjective question is intended to find out students’ opinions about the teaching model of the courses.
Furthermore, based on the results of the questionnaire, follow-up interviews were conducted among well-selected 8
students who were required to tell what are the possible reasons behind the detected positive effects and problems of
blended teaching model for integrated English course in the present research. Each interview lasted about 8 minutes. In
addition, teaching reflections and the results of interview for the teachers were also analyzed to collect the data.

Research Results and Discussion

Six teachers and 238 students used the online and offline teaching resources designed and participated in the
survey. The results showed that 93% of the students were very positive about the arrangement of the offline flipped
classroom. For the online materials concerning language knowledge, such as MOOC and “Chinese and Western culture
mini-lectures”, 87% students said that the combination of online courses and offline flipped classroom could develop
their independent thinking, analytical judgment and practical skills, which will be conducive to their learning initiative
and improving their communicative abilities. For the online vocabulary usage and materials to improve their language
comprehension ability, 95% of the students considered the online materials before class and after class could expand
their English learning experiences and help them gradually cultivate good learning habits in the form of self-study and
mutual learning. These data suggest that such learner-centered teaching model has a relatively high recognition.

In interviews and teaching reflections, teachers also indicated that the use of the online platform facilitated
teachers to provide feedback and necessary guidance to each individual. In addition, 91% of the students and most
teachers affirmed the advantages of the videos, audios, and materials on the platform, which could not be presented
appropriately in traditional class due to the limitations of class time. However, four students said that the online
communication and interaction between teachers and students was not effective enough, while three teachers
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mentioned in their reflections and interview that the future teaching design, especially for writing instructions, should
focus on the better ways to improve student-student and teacher-student interaction through demonstration of good
examples or analysis of several cases. Besides, 89% of the students affirmed the merits of the multiple evaluation
mechanism, especially for the student-students evaluation online and offline and the function of online feedback for
assignments (Pigai writing platform and Rain Classroom, etc.) allowed teachers to give timely feedback on students’
writing and after-class discussion.

In interview for the students, student A indicated that the online course provides more learning resources, which
echo and complement each other with classroom teaching. It could not only improve their learning efficiency, but offer
the freshmen good opportunities to adapt to university for the first time, so that they could gradually develop the ability
of independent learning and change from passive students to active learners. Both student B and student A mentioned
Chinese and western culture micro-lectures were very interesting, which could broaden their horizon and arouse their
curiosities to observe certain culture phenomena critically. And the classroom reports can develop their language skills,
analytical skills and collaborative abilities. Student C said this teaching model allowed students to study more flexibly
and to choose to learn in a way that suits individual’s pace, therefore they could have more productive learning
experiences when learning Integrated English I and II. Another student asserted that the online learning was very
convenient and they can watch it many times repeatedly without worrying about missing the important points the
teacher mentioned in class. Additionally, other students expressed explicitly that the blended teaching model can be
instructive to solve their doubts independently before the class and efficiently consolidate what they learned in class.
At the same time, the self-test of each chapter online and the output-driven assignments after class can effectively test
the learning results and deepen the memory of knowledge they learned.

In addition, the suggestion given by two students in the interview that if the instructor uses digital communication
tools skillfully, the students could have more access to the teacher to ask questions or engage in discussion. In
interview for teachers, two teachers mentioned that they would learn how to improve their technological pedagogical
knowledge. Furthermore, the result of teachers’ logs showed that, compared with the course of integrated English I,
two teachers, in teaching integrated English II, consciously organized their classroom instruction around the
assignments of intermediate students, allowing students to identify problems, revise and explain the common problems,
ultimately improving students’ language skills, learning ability, thinking quality and cultural awareness.

Conclusion

Blended teaching model is big storm for higher education that many educators are full of their passion and
desirel'3l, In general, by collecting and analyzing the data from questionnaire, interviews and teachers’ logs, the results
of this study indicate that blended teaching mode applied in this study is conducive to cultivating students’ learning
habits, which in turn can lead students to change from passive learners to active and lifelong learners. In addition, the
exploration of construction the blended teaching model in Integrated English courses could be implemented in teaching
practice in the future. Furthermore, carrying out the teaching reform in the course of Integrated English I and II could
improve students’ interest in learning, give full play to their subjective initiative and cultivate the ability to solve
problems, which could be beneficial to laying a solid foundation for becoming excellent graduates of English majors.
What’s more, the insights gained from this study may be of assistance to change teachers’ functions in the new era. In
this new environment, teachers are expected to change from the traditional “storyteller” to a “participant” role that
emphasizes interaction with students and continuous improvement of their own education. With more teachers
applying blended teaching model in more courses, independent college could further implement the reforms in learner-
centered teaching models, which is in line with educational philosophy and culture features of many colleges and
universities.

Acknowledgments: The author acknowledges the support of many colleagues of the Inner Mongolia Honder College of
Arts and Sciences, for their grateful supports and insights in improving the paper. This research is supported by the
project funded by Inner Mongolia Autonomous Region Higher Education Institutions (Grant No.: WY2022007-B). The
author also acknowledges the support of the teachers and students participating in the survey.

REFERENCES

[1].Rao, V. Chandra. (2019). Blended Learning: A New Hybrid Teaching Methodology. Journal for Research Scholars
and Professionals of English Language Teaching, 13(3), 67-73

[2].Garrison, D. R., & Vaughan, N. D.(2008). Blended Learning in Higher Education: Framework, Principle and
Guidelines. San Francisco: Jossey-Bass, 79-81.

[3].Chen R., & Yang C. (2015). New Blended Learning Mode Based on SPOC. Journal of Jiangsu Radio & Television
University, 2, 44-48.

31


https://independent.academia.edu/jrspelt
https://independent.academia.edu/jrspelt

[4].N. T. T. Thai, B. De Wever, & M. Valcke.(2017).The Impact of a Flipped Classroom Design on Learning
Performance in Higher Education. Computers & Education, 107, 113-126.

[5].Ellis, R., Pardo, A., & Han, F. (2016). Quality in Blended Learning Environments- Significant Differences in How
Students Approach Learning Collaborations. Computer Educcation, 102, 90-102.

[6].Wu, Yingying.(2021). Design of Multimedia Assisted English Online Teaching Model based on Flipped Classroom.
Global Reliability and Prognostics and Health Management,12(8), 92-97

[7].Cai Shuhong. (2022). Research on the Teaching Mode of English Grammar in Higher Vocational Colleges Based
on Flipped Classroom. Education and Science , 4(12),79-84

[8].Wang, N. , Zhang, J. Y., & Chen, J. W.. (2018). Five Transformations: Break the Dilemma in the “Learning-
centered” Classroom Teaching. Modern Educational Technology.

[9].Jiang Shiqian, Li Hui, Hu Anjun. (2020). The Design and Practice of Blended Teaching of “Comprehensive
English” Course in Higher Education Based on Online Teaching Platform. Journal of Qingdao Ocean-going Crew
Vocational College, 41(03):68-71.

[10].Wang Xian.(2020). A Hybrid Teaching Design of Comprehensive English in Colleges and Universities based on
SPOC. Heilongjiang Education (Theory and Practice),1326(8), 85-86.

[11].Doucet, A., Netolicky, D., Timmers, K., & Tuscano, F. J. (2020). Thinking about Pedagogy in an Unfolding
Pandemic (An Independent Report on Approaches to Distance Learning during COVID-19 School Closure). Work of
Education International and UNESCO. 1088-1099

[12].Sathishkumar, V. & .Radha, Dr & .Saravanakumar, Dr & Mahalakshmi, K.. (2020). E-Learning during Lockdown
of Covid-19 Pandemic: A Global Perspective. International Journal of Control and Automation. 13. 1088-1099.
[13].Chen Yue, Gao Qin, Yuan Quan et al.(2020) Discovering MOOC Learner Motivation and lIts Moderating
Role. Behaviour & Information Technology,, 39(12), 1257-1275.

32


https://scholar.cnki.net/Detail/index/GARJ2020/STJD6C7071E8E4C04AEB68FE694919442B32
https://scholar.cnki.net/Detail/index/GARJ2020/STJD6C7071E8E4C04AEB68FE694919442B32

	Description of the study area:
	Up till now, the design and implementation of Inte
	Research Results and Discussion

