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I. Introduction
Music appreciation education has evolved significantly in recent decades, with a growing emphasis on more engaging and
interactive teaching methodologies. Traditional methods, which predominantly rely on passive listening and rote learning,
have often failed to cultivate students' deeper emotional connection to music. In response to this challenge, experiential
learning (EL) has emerged as a promising pedagogical approach that integrates active, immersive experiences to promote
deeper understanding and emotional engagement with musical works.
Experiential learning, rooted in the theories of John Dewey, Kurt Lewin, and Jean Piaget, emphasizes learning through
reflection on doing. This pedagogical model has been applied across various disciplines, but its potential in transforming
music education, particularly in high school music appreciation courses, has been underexplored. This study examines
how experiential learning can be applied in music appreciation classes to foster a deeper emotional and intellectual
connection between students and music, thereby enhancing both their appreciation and their ability to analyze musical
works.
This paper investigates the role of experiential learning in music education, focusing on its application in high school
music appreciation courses. By engaging students in immersive musical experiences—such as active listening, physical
movement, group collaboration, and creative expression—this approach seeks to develop students' emotional intelligence,
critical thinking skills, and aesthetic appreciation. The study aims to demonstrate that experiential learning can bridge the
gap between passive listening and active, emotional engagement, leading to a more meaningful music appreciation
experience.

II. Literature Review
A. Theoretical Foundations of Experiential Learning
The theoretical basis for experiential learning in education is rooted in the works of Dewey, Lewin, and Piaget, who
collectively emphasized learning as an active, reflective, and iterative process. Dewey’s theory of learning through
experience posited that education should be based on real-world experiences and reflection, moving away from traditional,
abstract forms of learning[1]. His philosophy underpins much of modern experiential learning theory, which sees students
as active participants in their learning processes rather than passive receivers of information. Dewey’s concept of
"learning by doing" is particularly applicable in music education, where students can actively engage with musical
elements through direct experience.
Kurt Lewin’s work on experiential learning in group dynamics also plays a crucial role in shaping the pedagogical
framework. Lewin introduced the concept of "action research," emphasizing the importance of a cyclical process where
action and reflection continuously inform one another[2]. This is directly relevant to music education, where students can
engage in hands-on musical activities, reflect on their experiences, and apply their insights to future performances or
analyses.
Piaget's cognitive development theory contributes to the understanding of experiential learning as a process of active
discovery. Piaget argued that learners construct knowledge through interactions with their environment, building upon
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previous experiences[3]. In the context of music appreciation, students deepen their understanding of musical structures,
themes, and emotions by engaging with music in a way that connects with their cognitive and emotional development.
B. Experiential Learning in Music Education
Previous research on experiential learning in music education highlights its potential to enhance student engagement and
learning outcomes. Traditional methods of teaching music appreciation, which often focus on theoretical analysis and
passive listening, have been criticized for their lack of emotional engagement. In contrast, experiential learning
methodologies encourage students to immerse themselves in music through active participation, which can lead to deeper
emotional responses and a better understanding of musical structures.
Several studies have examined the use of experiential learning in music education, particularly at the elementary and
middle school levels. For instance, studies on Orff Schulwerk, Kodály, and Dalcroze approaches to music education have
demonstrated that incorporating movement, rhythm, and physical expression into music learning helps students internalize
musical concepts more effectively[4]. These approaches share a common foundation with experiential learning, as they
involve students in active, participatory experiences rather than passive observation.
In high school music education, however, the application of experiential learning is less well-documented. Some
researchers have explored the benefits of using experiential learning techniques in music appreciation courses,
emphasizing the importance of connecting students' emotional experiences with their intellectual understanding of
music[5]. These studies suggest that experiential learning can help students not only appreciate the aesthetic qualities of
music but also develop the ability to critically analyze and interpret musical works.
C. The Application of Experiential Learning in High School Music Appreciation
The General High School Music Curriculum Standard (2017, revised in 2020) emphasizes the importance of "deepening
emotional experience and highlighting musical characteristics"[6]. This curriculum framework aligns with the goals of
experiential learning, which seeks to integrate emotional and intellectual engagement in the learning process. Experiential
learning offers a powerful pedagogical tool to meet these curricular objectives by encouraging students to connect
emotionally with music while also developing critical thinking and analytical skills.
Experiential learning has been shown to be particularly effective in music appreciation courses, where students often
struggle to engage with abstract musical concepts. By immersing students in hands-on experiences—such as group
performances, creative projects, and physical movement activities—teachers can help students develop a deeper
connection with the music they are studying. This active engagement can foster a sense of ownership over the learning
process, making music appreciation more meaningful and relevant to students' lives.
Research on experiential learning in high school music appreciation has demonstrated its ability to enhance students'
emotional responses to music and improve their ability to articulate and analyze these responses. For example, studies
have shown that students who engage in experiential learning activities, such as composing or interpreting music through
physical movement, are better able to identify musical themes, structures, and emotional dynamics[7]. These findings
suggest that experiential learning can help students bridge the gap between intellectual understanding and emotional
engagement in music appreciation.

III. Methodology
The study employed a mixed-methods approach, integrating both qualitative and quantitative research methods to
investigate the role of experiential learning in transforming music appreciation education and pedagogical practices in
high school settings. The research design focused on gathering insights from multiple stakeholders—teachers and
students—using surveys, interviews, and a case study of a specific music lesson. The methodology section is structured as
follows:
3.1 Participants
The study was conducted at a high school in Beijing, involving two main groups of participants:
Two experienced high school music teachers, labeled as Teacher H and Teacher Z, were interviewed to gain insights into
their perceptions of experiential learning, its advantages, challenges, and future prospects in music appreciation classes.
The student sample consisted of 120 second-year (11th-grade) high school students, who participated in a pre-experiential
learning survey. Of the 120 distributed questionnaires, 100 were returned, with 66 deemed valid for analysis.
3.2 Data Collection Methods
The data for the study were collected using three primary methods:
3.2.1 Teacher Interviews
To understand the current state of music appreciation classes and the feasibility of integrating experiential learning, semi-
structured interviews were conducted with two music teachers. These interviews explored three key areas:
 Teachers’ perceptions of the benefits of experiential learning in music appreciation.
 Challenges and difficulties in applying experiential learning within high school settings.
 Future expectations for the application of experiential learning in music education. The interview questions were

designed to elicit in-depth responses, focusing on the practical implications of experiential learning from a
pedagogical perspective.

3.2.2 Student Surveys
A structured survey was administered to the 11th-grade students to assess their current attitudes toward music appreciation
classes and to evaluate the potential impact of experiential learning. The survey contained both closed-ended and open-
ended questions divided into five categories:
(1) Students' general listening habits and engagement with music outside the classroom.
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(2) Preferences regarding the music selected for appreciation in class.
(3) Level of interaction and engagement during music appreciation classes.
(4) Use of experiential learning techniques, such as physical movement or other sensory methods to experience music.
(5) Learning outcomes and emotional responses to the music studied in class. The survey was conducted prior to the

implementation of experiential learning to serve as a baseline for understanding students’ current experiences and
expectations from music appreciation classes.

3.2.3 Case Study of a Teaching Practice
A case study was carried out to closely examine the implementation of experiential learning in a specific music
appreciation lesson. The selected piece for this case study was Homesickness Melody, a violin composition by Ma Sicong,
featured in the second unit of the music appreciation textbook. The case study followed a naturalistic observation of the
lesson, which was designed around experiential learning techniques. The lesson was recorded, and the interactions
between the teacher and students were observed, with particular attention to:
 The integration of experiential learning methods such as kinesthetic activities (body movements, humming, body

percussion) to enhance the emotional and intellectual understanding of the music.
 The teacher’s strategies for guiding students through the aesthetic and cultural content of the music.
 The students’ responses, both cognitive and emotional, to the lesson activities. Post-lesson reflections and student

feedback were also gathered to evaluate the effectiveness of the experiential learning approach.
3.3 Data Analysis
3.3.1 Qualitative Analysis
The qualitative data from teacher interviews were transcribed and analyzed using thematic analysis. Key themes identified
included the advantages of experiential learning in fostering creativity, aesthetic perception, and student-centered learning,
as well as challenges related to teacher readiness, resource constraints, and student participation.
The case study was analyzed through a descriptive analysis framework, focusing on the pedagogical techniques applied
and their impact on student engagement and learning outcomes. Observational notes were compared with student
feedback to assess the depth of their emotional and intellectual connection to the music.
3.3.2 Quantitative Analysis
The survey responses were coded and analyzed using descriptive statistics to determine trends in student attitudes,
preferences, and engagement with music appreciation classes. Key variables included students' listening habits, focus
levels, classroom participation, and emotional responses to music. Cross-tabulations were used to explore relationships
between variables such as music preferences and levels of engagement or emotional connection.
3.4 Ethical Considerations
All participants in the study, including students and teachers, provided informed consent. The confidentiality and
anonymity of the participants were ensured throughout the research process. The data collected were used solely for
academic purposes, and no identifying information was disclosed in the final report.

IV. Results and Findings
4.1 Survey on the Current Status of High School Music Appreciation Classes
To better understand the current state of high school music appreciation teaching, two music teachers at the practice
school were interviewed prior to the teaching practice. When asked, "What do you think are the advantages and values of
applying experiential learning to high school music appreciation classes?" Teacher H responded, "Experiential learning
not only stimulates students' creativity, but after engaging in more experiential activities, students will have a deeper
memory and it becomes easier for them to integrate the knowledge into their own knowledge system." Teacher Z said,
"The first advantage of experiential learning is that it allows students to experience the aesthetic beauty of music at a
deeper level, enhancing their core literacy in aesthetic perception. The second advantage is that it strengthens student
engagement in teaching activities, embodying the student-centered teaching principle."
Both teachers recognize the value and significance of experiential learning, noting that its application in high school
music appreciation classes can stimulate students' creativity, benefit the realization of core literacy, and better highlight
students' central role in the classroom.
When asked, "What difficulties or challenges have you encountered in applying experiential learning to high school music
appreciation classes?" Teacher H pointed out, "Experiential learning requires a higher level of teacher ability, as teachers
must design creative activities that can stimulate students' creative thinking during the process." Teacher Z added, "During
the application of experiential learning, student participation may not be high; there are also issues with a lack of teaching
equipment, such as insufficient musical instruments, and limitations in the size of the teaching space."
From these interviews, it can be seen that the difficulties in applying experiential learning mainly lie in the higher
professional requirements for teachers, including the need for diversity and effectiveness in designing creative activities.
The challenges also include a lack of musical instruments, limited space for teaching activities, and concerns about
students' participation levels.
When asked, "What are the future prospects and expectations for applying experiential learning in high school music
appreciation classes?" Teacher H stated, "The future of experiential learning is very promising. With societal development,
both educators and students are more willing to accept experiential learning, which is more interesting compared to
traditional lecturing methods." Teacher Z added, "Experiential learning emphasizes the central role of students and
significantly enhances their understanding and appreciation of both music and culture." Both teachers expressed optimism
about the future of experiential learning, acknowledging that it adds interest to the classroom and aids in the achievement
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of core music literacy.
4.2 Student Survey and Analysis
To assess students’ learning in music appreciation classes, a survey was conducted in four classes of 11th-grade students
(second year of high school) at a high school in Beijing, prior to implementing the experiential learning approach. A total
of 120 questionnaires were distributed, with 100 returned, of which 66 were valid.
1. Student Attitudes Toward Music Appreciation
The survey revealed that nearly all students listen to music during their free time, indicating a solid foundation for
conducting music appreciation lessons. As long as the teaching methods align with students' aesthetic needs, the
application of experiential learning in high school music appreciation classes can yield positive results.
Figure 1. Do you listen to music in your free time? Figure 2. Do you find the music played in class pleasant?

2. Preference for Music in Music Appreciation Classes
A significant portion of students expressed disinterest in the music played during the appreciation classes, with some
commenting that the selected pieces were not pleasant to listen to. This lack of engagement affected students' focus when
listening to music during class. This data suggests that further reform is needed in both the content of the curriculum and
teaching methods to better meet students' needs.
Figure 3. Are you interested in the music played in class? Figure 4. Do you focus when listening to music during class?

3. Classroom Interaction

Q1 Do you interact with your teacher during music appreciation class?
Q2 Do you think about the questions left by the teacher during the music appreciation class?
Q3 After listening to the music, do you participate in answering the questions left by the teacher?
From the classroom interaction surveys, it was found that most students had minimal interaction with the teacher during
class. Many were reluctant to answer questions, participate in activities, or communicate with their peers, indicating a lack
of engagement and initiative in learning. This suggests that the teaching methods still need improvement, particularly in
terms of innovating teaching modes to better match students' cognitive needs and increase their participation.

4. Application of Experiential Learning
Q4 In music appreciation class, does the teacher guide you to feel the emotions of the main music theme through physical
movements or other supportive methods?
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56% of students indicated that teachers did not consistently guide them to use bodily movements or other auxiliary
methods to experience the emotions and feelings conveyed by the music. This
shows that while students desire more diverse ways of experiencing music, such
methods are not frequently applied in upper-grade classrooms.
5. Learning Outcomes
The final part of the survey aimed to assess the students' emotional engagement
and understanding after attending music appreciation classes. When asked if they
had felt the emotions conveyed by the music during class, the results were as
follows:
Q5. Did you experience the emotions conveyed by the music?

The results from both the teacher interviews and student surveys suggest that while
there is great potential for applying experiential learning in high school music
appreciation classes, challenges remain in areas such as teacher readiness,
classroom engagement, and the availability of resources. The next section explores
practical strategies to address these challenges.
4.3 Case Study: The Teaching Practice and Analysis of Homesickness Melody
Textbook Analysis
Homesickness Melody is featured in the second unit of the Music Appreciation
textbook, published by Hunan Literature and Art Publishing House in 2019, under
the section "Modern and Contemporary Chinese Music." This violin piece follows a
ternary form structure and is an adaptation of the Inner Mongolian folk song Running Horses on the City Wall, by Ma
Sicong. He skillfully combines traditional Chinese folk elements with Western compositional techniques, creating a piece
that uniquely merges these two musical worlds. The violin’s distinctive timbre effectively conveys the deep sadness, pain,
and melancholy emotions embedded in the piece, often moving listeners to tears.
Chinese music has a long and profound history, with a rich cultural heritage. Homesickness Melody, as a representative of
modern Chinese compositions, reflects the continued development of Chinese musical culture by integrating the best of
both Eastern and Western musical traditions. The teacher's role in this lesson is to guide students to deeply experience the
emotional content of the piece and to comprehend the cultural and historical context conveyed through its musical
elements. The lesson should also encourage students to uphold traditional values, stay committed to personal growth, and
contribute positively to society and the global community.
Description and Analysis of the Teaching Practice
After providing an introduction to the historical background of Homesickness Melody, the teacher used a physical
demonstration to explain the ternary form structure of the piece, by raising their hand to represent the three sections: “The
thumb represents the first section, containing at least two themes, and the index finger represents the second section, with
at least one theme, followed by a return to the thumb.” After observing the students’ responses, the teacher asked, “This
piece is in ternary form. How many themes are there?” A student promptly answered, “Three.” The teacher followed up
by emphasizing that the emotional and thematic content of each section varies significantly.
To help students better understand the piece, the teacher provided a brief background and introduced the ternary form
structure using a visual diagram. Before listening to the piece, the teacher prompted students with two key questions:
"What emotions do you feel while listening?" and "Which musical elements convey these emotions?" Students were
encouraged to follow the music structure chart displayed above the video as they listened, correlating the music they
heard with the corresponding sections of the piece.
Post-listening, students shared their feelings. One student remarked that the music was deeply emotional and moving,
which led the teacher to ask, “Which musical elements allowed you to experience such deep and moving emotions?”
When the student hesitated, the teacher guided him, explaining that the variation in pitch within the music was one of the
factors that evoked emotional responses. Another student noted the expressive timbre of the violin, particularly
emphasizing its ability to evoke sadness, and the teacher further elaborated on the emotional impact of the violin’s soft
tone and vibrato technique.
The teacher’s method of guiding students through listening and engaging with the music enhanced their ability to
understand and appreciate the emotional depth of the piece. By using literary devices such as the structural elements of
“beginning, development, transition, and conclusion,” students were better able to relate the music's thematic structure to
familiar concepts. This approach integrated both cognitive and emotional learning, enabling students to grasp the
connection between music and emotion more fully.
Experiential Learning in Action
In this lesson, the teacher incorporated experiential learning strategies to deepen students’ engagement with the music.
Before playing Homesickness Melody, the teacher guided students to hum the main theme of the piece while observing
the score and the performance. This method allowed students to internalize the melody and participate actively in the
lesson. The teacher encouraged students to use their bodies to express the rhythmic flow of the music, asking, “What word
would you use to describe the style of this melody?” A student replied, “Gentle,” indicating a connection between the
music’s emotional content and its style.
The experiential learning continued with a demonstration of “body movements,” a concept unfamiliar to many students.
The teacher used body movements to visually illustrate the rhythm and flow of the music, encouraging students to
physically express the emotional arc of the music through gestures. This form of kinesthetic learning helped students
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internalize the concept of rhythm and emotion in music. The teacher also introduced Orff's “body percussion” technique,
where students used hand claps, foot stomps, and finger snaps to represent the rhythms in the second theme of the piece.
Through guided listening and movement activities, students developed a more nuanced understanding of how musical
elements—such as melody, rhythm, and tone—can convey emotions. By actively participating in the performance and
interpretation of the music, students were able to explore the emotional and cultural depths of Homesickness Melody. This
experiential approach bridged the gap between cognitive understanding and emotional engagement, enriching students'
overall musical experience.
In a further effort to strengthen the students' connection with the music, the teacher encouraged them to share personal or
historical associations triggered by the piece. One student was reminded of the poem Autumn Thoughts by Ma Zhiyuan,
while another visualized scenes from the story of The Little Match Girl. Such exercises in imagination and association
enhanced the students' ability to interpret music emotionally and contextually, demonstrating the power of music to evoke
imagery and narrative.
The lesson concluded with a group activity where students selected a theme from the piece and hummed along to the
melody, choosing specific dynamics to represent the emotional flow of the music. The teacher praised the students for
their expressive interpretations and emphasized the importance of creativity in musical performance.
Conclusion of the Teaching Practice
The implementation of experiential learning in this music appreciation lesson fostered a deeper emotional and cognitive
understanding of Homesickness Melody. By engaging students in active listening, physical expression, and creative
interpretation, the teacher successfully enhanced their ability to perceive and appreciate the emotional subtleties of music.
This approach, which blends sensory experience with intellectual analysis, highlights the effectiveness of experiential
learning in transforming music education and pedagogy. By actively participating in the learning process, students were
able to form personal connections with the music, leading to a more profound appreciation of both its artistic and cultural
significance.

V. Conclusion
This study explored the transformative potential of experiential learning in high school music appreciation education,
examining both its theoretical foundations and practical applications. The findings demonstrate that experiential learning,
rooted in active, immersive engagement with music, offers significant advantages over traditional teaching methods. By
encouraging students to participate in activities such as guided listening, physical expression, and creative interpretation,
experiential learning fosters a deeper emotional and cognitive connection to musical works. The study highlighted several
key benefits of this approach, including enhanced creativity, emotional engagement, and the development of core aesthetic
and critical thinking skills.
The interviews with teachers revealed that experiential learning promotes a student-centered approach to music education,
stimulating creativity and deepening students’ aesthetic perception. However, challenges such as the need for increased
teacher preparedness, access to resources, and strategies to enhance student participation were identified as potential
barriers to the full implementation of experiential learning in the classroom. The student surveys provided further
evidence that experiential learning can address current deficiencies in music appreciation classes, particularly in fostering
greater engagement and emotional connection. Students expressed a desire for more diverse and interactive teaching
methods, and the data indicated that experiential learning can help bridge the gap between students' preferences and the
current curriculum. The case study on the Homesickness Melody lesson illustrated the practical effectiveness of
experiential learning strategies, showcasing how kinesthetic and sensory experiences can deepen students' understanding
and appreciation of music. Through physical movements, group activities, and reflective discussions, students were able
to engage with the music on a more personal level, enhancing both their emotional and intellectual responses.
This study supports the application of experiential learning as a powerful pedagogical tool in music appreciation
education. While challenges remain, the integration of experiential learning can significantly enrich students’ experiences,
making music education more relevant, engaging, and emotionally resonant. Future research should focus on developing
more comprehensive strategies for overcoming the challenges identified and expanding the use of experiential learning
across different musical genres and educational contexts.
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